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INTRODUCTION

Education is the main means of forming quality human resources, not only from an
intellectual perspective, but also from a spiritual and moral perspective.(Tranggono
etal.,, 2023). In the Indonesian national education system, Islamic Religious Education
(PAI) has an important position as an integral part of the formation of students'
character based on the values of faith and devotion to God Almighty. PAI not only aims
to provide an understanding of religious teachings, but also to instill religious
attitudes and behaviors that can be reflected in everyday life.(Rochbani et al., 2024).
Therefore, the PAI learning process must be able to present meaningful and
contextual learning experiences, so that students not only understand religion
cognitively, but also internalize its values affectively and psychomotorically.

However, in reality, the PAl learning process still faces various challenges. One
of the main problems is the learning approach which is still dominated by lecture and
memorization methods, so that students become passive and less actively involved in
the learning process. As a result, students' understanding of religious material tends
to be shallow and non-contextual. This is certainly contrary to the main objective of
PAI which is to create a generation that not only knows about religious teachings, but
is also able to internalize and practice them in real life.

In response to these conditions, innovation is needed in learning strategies
that are able to activate students' participation in building knowledge independently
and collaboratively. One strategy that is considered relevant to these needs is the
problem-based learning strategy or Problem-Based Learning (PBL). This strategy is a
student-centered learning approach, where students are invited to solve real
problems related to the subject matter.(Krisno, 2016). In the context of Islamic
Religious Education, this strategy can be used to raise religious issues that are
relevant to everyday life, so that students can learn to understand Islamic values
through experience and critical and reflective problem solving.

Problem-based learning is believed to increase students' active involvement,
develop critical thinking skills, and strengthen understanding of religious concepts
through exploration and discussion processes. Students are not only recipients of
information, but also discoverers and interpreters of information through a
challenging and meaningful learning process. Thus, students' understanding of
religious teachings is not only theoretical, but also applicable and contextual, which
can ultimately encourage strengthening of students' religious character.

Several previous studies have shown that the implementation of problem-
based learning strategies has proven effective in improving students' conceptual
understanding and attitudes towards the lesson. However, the application of this
strategy in the context of Islamic Religious Education learning is still relatively limited
and has not been studied in depth, especially in relation to improving students’
comprehensive religious understanding. Therefore, this study aims to further explore
how problem-based learning strategies can be implemented effectively in Islamic
Religious Education subjects, as well as how they affect improving students' religious
understanding.

METHODS

This study uses a literature study method or library study, which is a research
approach carried out by reviewing, collecting, and analyzing various written sources
that are relevant to the focus of the study. Literature study is a method used to explore
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information and data from various theoretical and empirical references in order to
gain an in-depth understanding of a topic without collecting field data directly.In this
study, the author reviews various literatures that discuss problem-based learning
strategies and their implementation in the context of Islamic Religious Education
(PAI). The sources used include national and international scientific journals,
academic books, scientific articles, previous research results, and other relevant and
credible documents. In addition, information is also obtained from online sources
such as official websites of educational institutions and digital academic publications
that can be accounted for their validity.

The data collection process was carried out by searching the literature using
keywords such as "problem-based learning strategies”, "problem-based learning”,
"Islamic religious education”, and "students' religious understanding”. After the data
was collected, the author selected literature that had high relevance to the research
topic. The data that had been collected was then analyzed descriptively-qualitatively
with the aim of identifying patterns, tendencies, and conclusions that could be drawn
regarding the effectiveness of problem-based learning strategies in improving
students' religious understanding. Through this literature study method, it is hoped
that the research can provide a strong conceptual contribution in the development of
Islamic Religious Education learning strategies, as well as being a reference for
educators in designing more active, contextual, and meaningful learning for students.

RESULTS & DISCUSSION

The Concept of Problem-Based Learning Strategy Problem-Based Learning (PBL) is a
learning approach that places students as the main subject in the learning process, by
starting learning from relevant real problems (Boangmanalu et al., 2023). In this
approach, students are invited to solve problems through group work, discussion,
research, and application of knowledge gained to solve the problems. This approach
emphasizes the development of critical thinking skills, problem-solving abilities, and
active learning that encourages students to learn independently. PBL was first
introduced by Barrows and Tamblyn (1980) as an alternative learning that
emphasizes contextual learning. In PBL, teachers act as facilitators who help students
organize information, explore knowledge, and connect it to real experiences and
problems faced in everyday life. Therefore, PBL is very suitable to be applied in the
context of Islamic Religious Education (PAI) learning, because it is able to link
religious teachings with actual social issues, which are often faced by students
(Siswanti & Indrajit, 2023).

In general, PBL involves five main steps consisting of: a. Problem
identification: The teacher poses a relevant problem or topic and invites students to
dig deeper. b. Problem investigation: Students conduct research and discussions to
find solutions to the problems presented. c. Collaboration: Students work together in
groups to discuss and solve problems. d. Presentation of results: Students present
their findings and solutions in front of the class or other groups. e. Reflection: Students
reflect on their learning, both in terms of the process and the results achieved (Aprina
et al,, 2024). PBL in Islamic Religious Education learning allows students not only to
understand religious theory, but also to apply religious values in the context of
everyday life. Thus, students can see the relevance of Islamic teachings to various
social, ethical, and moral problems they face (Farbriani et al., 2024). PBL has the
potential to increase student engagement in learning. PBL facilitates the development
of critical thinking, communication, and teamwork skills, which are essential skills in
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social life. In addition, this approach encourages students to take full responsibility
for their learning process, increases self-confidence, and deepens their understanding
of the material being taught (Sofyan & Komariah, 2016). With its active and contextual
learning characteristics, PBL is very suitable for use in Islamic Religious Education
learning, which requires students to not only memorize religious texts, but also
understand and practice religious teachings in their lives. Implementation of PBL in
Islamic Religious Education Learning The implementation of Problem-Based
Learning (PBL) in Islamic Religious Education (PAI) learning provides an opportunity
for students to develop a deeper understanding of Islamic religious values through
active and contextual learning experiences.

This strategy does not only rely on religious theory taught verbally, but
emphasizes more on the application of Islamic teachings in dealing with real
problems that occur in everyday life (Primadoniati, 2020). The implementation of
PBL in Islamic Religious Education begins with the introduction of problems that are
relevant to students' social and religious lives. These problems must be linked to
topics that are in accordance with the Islamic Religious Education curriculum, for
example about social justice, tolerance between religious communities, the
importance of honesty, or the application of Islamic teachings in modern life. For
example, teachers can ask questions such as: "How does Islam teach us to resolve
conflicts between friends?" or "What is the role of zakat in reducing social inequality
in society?" After the problem is presented, students are then divided into small
groups to discuss the problem. At this stage, students seek references from religious
sources, such as the Qur'an, Hadith, and books of interpretation or figh, to find
answers and solutions to the problems given. In this process, the teacher acts as a
facilitator who guides the discussion, provides direction, and helps students dig
deeper into Islamic values that can be applied in the concrete situations they face
(Subhan & Ningsih, 2020).

During group discussions, students not only talk about theories, but are also
asked to relate religious values to issues around them. For example, they can identify
ways to practice tolerance in diversity or resolve conflicts peacefully based on Islamic
teachings. This helps students not only understand religion from a cognitive
perspective, but also apply religious teachings in their social lives. After the
discussion, students are asked to present the results of their discussions in front of
the class. In this presentation, groups of students explain how they solved the
problems presented, and relate the solutions found to relevant Islamic teachings. This
presentation provides an opportunity for students to hone their public speaking and
communication skills, while strengthening their understanding of religious teachings.
In the final stage, students reflect on the learning process they have undergone. They
reflect on what they have learned, how they can apply the knowledge in real life, and
how this learning can help them in facing similar problems in the future. This
reflection also provides an opportunity for students to further explore Islamic values
that can enrich their lives. In this way, PBL in Islamic Religious Education learning not
only improves students' understanding of religious teachings, but also helps them
develop critical thinking, cooperation, and communication skills. In addition, PBL also
facilitates students to better recognize the relevance of Islamic teachings in their lives,
as well as encourages them to become better and socially responsible individuals.
Overall, the implementation of PBL in Islamic Religious Education has a positive
impact on students' understanding of Islamic teachings in a deeper and more
applicable way, and helps them to be more sensitive to the social and moral values
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contained in religion.

PBL and Improving Students' Religious Understanding The application of
Problem-Based Learning (PBL) in Islamic Religious Education (PAI) learning has
great potential to improve students' religious understanding, both from cognitive,
affective, and psychomotor aspects. Based on the results of studies on various
literature, PBL can strengthen students' understanding of Islamic teachings in a more
in-depth and applicable way, because this approach emphasizes the active
involvement of students in the learning process and the application of religious
concepts in real-life contexts (Albaab et al, 2025). One of the main aspects that
supports the improvement of students' religious understanding through PBL is the
strengthening of critical thinking. In problem-based learning, students are
encouraged not only to receive religious information passively, but to study, analyze,
and solve problems related to religious values. For example, by presenting real cases
such as social conflicts or moral problems in everyday life, students are invited to
think critically about how Islamic principles can be applied to solve these problems.
This process strengthens their understanding of religious teachings, because they not
only memorize religious texts, but also learn to apply them in various situations.
Problem-based learning has been shown to strengthen students’ understanding of
religion because they actively seek and connect religious teachings with relevant
social issues. In the study, students who were asked to solve social problems related
to Islamic teachings showed a deeper understanding of religious concepts such as
social justice, tolerance, and responsibility. This is because they can see firsthand the
relevance of religious teachings in their lives, which makes learning feel more
meaningful and applicable (Syukriah et al., 2024). In addition to the cognitive aspect,
PBL also contributes to the affective dimension of students. By being directly involved
in group discussions and seeking solutions together, students learn to appreciate
other people's perspectives, work together, and strengthen attitudes of empathy and
tolerance. In the context of Islamic Religious Education, this is very important,
considering that Islamic teachings emphasize social values that teach compassion,
mutual respect, and peaceful coexistence. Through discussion and collaboration in
PBL, students learn to appreciate differences and understand the importance of
working together to achieve common goals, in accordance with the principles of
Islamic teachings (Mahfuzah & Mahmuddin, 2023).

The reflection process carried out at the end of the learning also has a positive
impact on students' religious understanding. In this stage, students are given the
opportunity to reflect on the lessons they have received, relate them to personal
experiences, and dig deeper into the meaning of the Islamic teachings they have
learned. This reflection not only strengthens their cognitive understanding of the
material, but also builds their awareness of the importance of practicing religious
teachings in everyday life. Thus, PBL not only helps students to understand religious
teachings in theory, but also encourages them to apply religious values in their
practical lives. Problem-based learning can increase students' motivation in learning
religion. Because this learning is more interactive and relates the subject matter to
real-life situations, students feel more interested and involved in learning. This has an
impact on increasing their understanding of the material, because they feel the
material is relevant to their lives and can be applied to everyday problems (Ali, 2024).
Overall, PBL provides a significant contribution in improving students' religious
understanding, both in terms of understanding religious concepts, critical thinking
skills, and social and moral attitudes in accordance with Islamic teachings. By

201



integrating PBL in Islamic Religious Education learning, teachers can create a more
dynamic, interactive, and applicable learning environment, which ultimately helps
students to not only understand religion theoretically, but also practice it in their
lives. Challenges and Solutions in Implementing PBL in Islamic Religious Education
(PAI) Although Problem-Based Learning (PBL) has many benefits in improving
students’ religious understanding, the implementation of this strategy in Islamic
Religious Education (PAI) learning is not without challenges. Several obstacles
encountered in the implementation of PBL in PAl are related to factors such as teacher
readiness, time constraints, and the diversity of student backgrounds.

Therefore, appropriate solutions need to be found to overcome these
obstacles so that PBL can be optimized in PAI learning. One of the main challenges in
implementing PBL in Islamic Religious Education is teacher readiness. PBL requires
teachers to not only be teachers, but also as active facilitators in managing discussions
and problem-solving processes. Many teachers are still accustomed to conventional
learning approaches that are more about teaching directly, so they need training and
a deeper understanding of the PBL method. In addition, the skill of designing relevant
problems that are able to stimulate students' critical thinking is also a challenge for
some teachers (Sapitriana, 2024). To overcome this challenge, it is important for
schools and educational institutions to provide professional training for Islamic
Religious Education teachers in implementing PBL. This training can include
contextual problem design techniques, discussion management, and skills in guiding
students to think critically. With adequate training, teachers can be more confident
and effective in implementing PBL, while providing more meaningful and relevant
learning for students (Lestari & Kurnia, 2023). PBL requires sufficient time to
implement each stage of learning, from problem identification to final reflection. In
reality, the PAI lesson schedule in schools is often limited, thus reducing the
opportunity to implement PBL optimally. This lack of time can hinder in-depth
exploration of the given problem and reduce the effectiveness of learning (Rachmat,
2023). One solution that can be taken is to optimize the available learning time
through more efficient time management.

Teachers can design shorter and denser PBL activities, while still ensuring
that the core learning is achieved. In addition, collaboration between subjects can be
a way to maximize the available time, where PBL is applied in various subjects at once,
so that students can relate religious concepts to other disciplines. The diversity of
students’ backgrounds, whether in terms of religious knowledge, life experiences, or
critical thinking skills, can be an obstacle in implementing PBL. Students with
stronger religious backgrounds tend to be more confident in discussing and
contributing, while students with more limited religious knowledge or low critical
thinking skills may find it difficult to follow the discussion and problem-solving
process. This can create an imbalance in student engagement, which in turn affects
learning outcomes. To overcome this challenge, teachers need to divide
heterogeneous groups, where students with different abilities and backgrounds can
work together and help each other. Teachers can also provide additional explanations
or references for students who need more support in understanding the material or
problems faced. Thus, each student has the opportunity to learn and develop
according to their abilities, while still being involved in the group discussion process
(Wathon, 2025). Quality and relevant learning resources to support PBL learning in
Islamic Religious Education are often limited. Although there are many references in
the form of classical books, translations and interpretations that are appropriate to
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the context of modern life are not always available in sources that are easily accessible
to students. In addition, the use of technology in PBL, such as online learning
platforms or technology-based applications, has not been fully utilized in Islamic
Religious Education learning. Schools and teachers can work together to develop
technology-based learning materials, such as web-based learning modules, learning
videos, and interactive applications that can be accessed by students to enrich their
learning experience. Teachers can also utilize various additional reference sources,
such as scientific articles, current research, and online sources that can provide a
broader perspective on relevant religious issues (Salsabila & Muqowim, 2024).

Assessment in Islamic Religious Education learning often focuses on
cognitive aspects, such as the ability to memorize and answer theoretical questions.
This does not reflect critical thinking skills, collaborative skills, and the ability to apply
religious teachings in real life, which are the main objectives of PBL. To overcome this,
teachers need to design a more holistic assessment, which includes cognitive,
affective, and psychomotor aspects. Portfolio-based assessments, projects, and
presentations can be used to assess students’ skills in critical thinking, collaboration,
and applying religious values in everyday life. With more varied assessments, the PBL
learning process can be more comprehensively reflected (Akbar et al., 2024). The
implementation of PBL in Islamic Religious Education learning has challenges that
need to be overcome, including teacher readiness, time constraints, student diversity,
limited learning resources, and assessments that are still cognitive in nature.
However, with teacher training, more efficient time management, and more holistic
material and assessment development, these challenges can be overcome well. The
implementation of these solutions is expected to optimize the implementation of PBL
and improve students' religious understanding as a whole.

CONCLUSION

Based on the discussion that has been done, it can be concluded that Problem-Based
Learning (PBL) has a very large potential in improving students' religious
understanding in Islamic Religious Education (PAI) subjects. PBL provides a more
active and contextual approach, where students not only learn religious theory, but
also apply religious values in solving real problems that are relevant to their lives.
This increases their understanding of Islamic teachings in a deep and applicable way.

In addition, the application of PBL in Islamic Religious Education also
contributes to developing students' critical thinking skills, collaboration skills, and
communication. In this way, students not only gain religious knowledge, but also
learn how to think analytically and solve problems related to social and moral values
taught in Islam. However, the implementation of PBL also faces several challenges,
such as teacher readiness, limited learning time, diverse student backgrounds, and
limited learning resources. To overcome these challenges, teacher training, more
efficient time management, and more holistic material and assessment development
are needed. Overall, PBL has a positive impact in improving students' religious
understanding if implemented properly. Therefore, the application of PBL in Islamic
Religious Education learning is highly recommended to continue to be developed, in
order to create more relevant, active, and meaningful learning for students.

203



REFERENCES

Akbar, A, Mas'adah, M., Wahyudi, AREP, Rahmatika, NU, Ainin, A., & Nugraha, MT
(2024). Implementation of Portfolio Evaluation in Islamic Religious Education
and Character Education Learning at SMP Negeri 6 Sukadana. Journal of
Education Research, 5(4), 5567-5575.
https://doi.org/10.37985/jer.v5i4.1832

Albaab, AS, Qurratina, NS, & Asrohah, H. (2025). Systematic Review of the
Implementation of Problem-Based Learning in Islamic Religious Education
Learning in the Independent Curriculum. Al-Karim Journal: Journal of
Education, Psychology and Islamic Studies, 10(1), Article 1.

Ali, N. (2024). Problem-Based Learning Strategy for Figh Chapter in Islamic Religious
Education Subject at SMA Rabiah Adawiayah: DOI 10.58569 /jies.v3i1.1041.
Journal of  Islamic = Education  Studies, 3(1), Article 1.
https://doi.org/10.58569/jies.v3i1.1041

Aprina, EA, Fatmawati, E.,, & Suhardi, A. (2024). Application of Problem Based
Learning Model to Develop Critical Thinking Skills in Elementary School
Science Content. Didaktika: Jurnal Kependidikan, 13(1), Article 1.
https://doi.org/10.58230/27454312.496

Boangmanalu, AM, Irvan, & Nasution, MD (2023). The Influence of Problem Based
Learning Model on Junior High School Students' Numeracy Ability. MA]JU:
Scientific Journal of Mathematics Education, 10(2), 10-16.

Farbriani, R, Murhayati, S., & Zaitun, Z. (2024). Innovation in Islamic Religious
Education Learning in the 21st Century. Indonesian Research Journal on
Education, 4(4), Article 4. https://doi.org/10.31004 /irje.v4i4.1637

Krisno, A. (2016). Syntax 45 Learning Methods in Student Centered Learning (SCL).
UMMPress.

Lestari, DI, & Kurnia, H. (2023). Implementation of innovative learning models to
improve teacher professional competence in the digital era. JPG: Jurnal
Pendidikan Guru, 4(3), Article 3. https://doi.org/10.32832/jpg.v4i3.14252

Mahfuzah, T., & Mahmuddin. (2023). Improving Learning Activities and Outcomes
Using PBL, NHT Models. Journal of Educational Technology and Learning | E-
ISSN: 3026-6629, 1(2), Article 2.

Primadoniati, A. (2020). The Influence of Problem Based Learning Method on
Improving Islamic Religious Education Learning Outcomes. Didaktika: Jurnal
Kependidikan, 9(1), Article 1. https://doi.org/10.58230/27454312.13

Rachmat, A. (2023). Management of Problem Based Learning Method Implementation
to Improve the Quality of Islamic Religious Education Learning. An-Nida:
Journal of Islamic Education, 11(2), Article 2. https://doi.org/10.30999/an-
nida.v11i2.339

204



Rochbani, ITN, Idris, A., & Nurjati, M. (2024). Building a Generation of Character
Through the Integration of Islamic Values in Education. Arriyadhah, 21(1),
65-78.

Salsabila, YR, & Muqowim, M. (2024). Correlation between Lev Vygotsky's
constructivism learning theory and the problem based learning (PBL)
learning model. LEARNING: Journal of Innovation in Educational Research
and Learning, 4(3), Article 3. https://doi.org/10.51878/learning.v4i3.3185

Sapitriana, W. (2024). Implementation of Problem Based Learning (PBL) Learning
Model to Improve Learning Motivation of Grade IV Students in Islamic
Religious Education Subjects at SD Negeri 21 Air Amo. EduSpirit:
Collaborative Education Journal, 1(2), Article 2.

Siswanti, AB, & Indrajit, PRE (2023). Problem Based Learning. Andi Publisher.

Sofyan, H., & Komariah, K. (2016). Problem based learning in the implementation of
the 2013 Curriculum in Vocational High Schools. Journal of Vocational
Education, 6(3), 260-271. https://doi.org/10.21831/jpv.v6i3.11275

Subhan, S., & Ningsih, F. (2020). Application of Constructivist Approach in Islamic
Religious Education Learning for Grade X Students of SMA Al-Maarif, Bima
City. JOURNAL OF IPS EDUCATION, 10(1), Article 1.
https://doi.org/10.37630/jpi.v10i1.374

Syukriah, S., Muthoharoh, S., & Halijah, S. (2024). Increasing Student Activeness in
Islamic Religious Discussion through Problem-Based Learning at MIS
Attaqwa. EduSpirit: Journal of Collaborative Education, 1(1), Article 1.

Tranggono, T., Jasmin, K], Amali, MR, Aginza, LN, Sulaiman, SZR, Ferdhina, FA, &
Effendie, DAM (2023). The Influence of Technological Development in the
Globalization Era and the Role of Education on Moral Degradation in
Adolescents. Bureaucracy Journal: Indonesia Journal of Law and Social-
Political Governance, 3(2), Article 2.
https://doi.org/10.53363 /bureau.v3i2.299

Wathon, A. (2025). Management of Religious Moderation Values in Learning

Technology | FONDATIA.
https://ejournal.stitpn.ac.id /index.php/fondatia/article /view /5572

205



